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Abstract
Assessments in foreign language classrooms are often tied to some
aspect of performance in order to demonstrate proficiency. This is often in
the form of either group or individual presentations or interviews. These
assessments are well known to both students and instructors, which makes
them both convenient and easily teachable. However, assessing these types
of activities often causes difficulty with the accuracy of what is being
assessed (Stayanchi & Musty, 2018). This paper will focus on three
alternative ways to assess students through the use of video in the
classroom. The three that have been chosen are: Using video to record
speeches and interviews, using video to recreate a literary text and using
video to reinterpret a movie. These will range from formal to informal
assessment.
Introduction
The use of technology in the classroom has many purposes. These range from
being able to provide more authenticity in the materials, to allowing learners to
using devices in an educational way that they have first-hand knowledge of, to the
increasingly portable nature of technology (Abunowara, 2014). Various devices,
such as any modern smartphone, allow the user to record audio or video as well as
further manipulate or edit their recordings. Furthermore, the increasing quality of
both video resolution and processor speed allows many tasks that were unthinkable
10 years ago such as video editing, to be accomplished without any technical
training.
Assessments that are focused on oral proficiency are often saddled with the
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difficulty of accuracy due to immediacy and biases (Lado, 1961). The reasons for
this lack of accuracy range from the assessors internal reliability (Brown, 2007) to
affective reasons within the learner (Bonk & Van More, 2004). Many of these
factors cannot be mitigated due to their complex nature, however alternative
assessments, such as those involving video, may allow for more accurate scoring
due to the ability of the assessor to rewatch what is being assessed.
From a pedagogical point of view, the use of video in the classroom may be a
novel way to facilitate creativity, which in turn is one of the goals of Bloom’s
Taxonomy (Anderson & Krathwohl 2001). Bloom’s Taxonomy is separated into six,
non-linear taxa that describe an increasingly more complex acquisition and eventual
use of the targeted content. These levels in the original taxonomy are Remembering,
Understanding, Applying, Analyzing, Evaluating and Creating (Bloom 1984). While
it is not necessary to ascend vertically through all the taxa, some may be skipped or
redundant dependent on the material, the ultimate goal of Creating is one in which
involves the highest cognitive demand (Kvashnina & Martynko, 2016).
Finally, the use of video in the classroom may provide the learner with a
certain sense of novelty that may generate interest. As Williams and Lutes (2007)
point out, there is an appeal for learners to be exposed to video in the classroom.
This was specifically targeting using video to watch in the classroom, however they
further point out that video has the opportunity to provide for the chance of “dual
coding” in the learner (2007).
Using Video to Record Interviews or Speeches
The first way to implement the recording of video in the classroom is to use it
as a teaching method to provide immediate feedback for interviews or speeches.
Commonly, assessments for aural proficiency involve giving either an interview or
performing a speech. These assessments often require either feedback from a peer or
teacher to help the student identify and correct flaws in their performance.
Brookhart (2008) suggests that the amount and type of feedback has a direct effect
on the learner’s ability to perform error correction. Using video to record a practice
session for a later assessment allows the students to critique themselves, receive
advice from a peer and get important feedback from the instructor. For example, if
the goal assessment is to give a formal business interview, there will be both
performance issues as well as content issues that arise during practice. In this case a
series of defined parameters with which students can assess themselves and others is
necessary to make sure the feedback is most targeted and has the chance to be most
effective. Likewise, the instructor can see the playback and give more targeted
feedback about language points such as suprasegmental pronunciation or
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grammatical structure.
Formal business interviews offer an opportunity to have the student be in a
situation where they are expected to use formal language but also are expected to be
able to react spontaneously to unexpected circumstances and persuade the
interviewer to hire them. After giving the students time to prepare questions for the
interview, they will record a video of themselves answering. Finally, they will watch
their performance and give feedback about themselves and receive feedback from
their partner. That feedback is given within certain guidelines established before the
practice.
Brookhart (2008) further suggests feedback in the classroom should fall into
four distinct categories of varying quality: Focus, Comparison, Function, and
Valence. Focus is the relationship between the targeted goal and the current
performance. This should always be followed by suggestions that will help the
learner to improve. Comparison is comparing established criteria to the student’s
performance. It is important here to provide a clear rubric. Function is describing
the student’s work as opposed to judging it. Finally, Valence refers to the degree
with which the feedback is transmitted positively or constructively.
By recording video of the targeted performance and comparing it to established
rubrics, students can effectively evaluate themselves and their peers. Video allows
for multiple viewings of a targeted point as well as allows the students to
understand the impact of their performance. By repeating the process the student(s)
can also see if errors were corrected and receive further advice as to how to
proceed. As for the instructor, the chance to view a performance multiple times may
allow them to provide more accurate feedback in the final evaluation.
Using Video to Recreate a Literary Text
As previously mentioned, Bloom’s Taxonomy offers a tiered approach to
provide the students with increasingly cognitively demanding tasks. The highest
three tiers of Analyzing, Evaluating and Creating are not strictly linear and can
occur in any order (Anderson & Krathwohl 2001). With this in mind, the task of
reinterpreting a literary text through the medium of video gives ample opportunities
for the students to engage in these highly cognitively demanding domains.
First students in this task are expected to analyze the text they are recreating by
breaking down the project into parts for the other members as well as analyzing the
importance of certain scenes. Second, students must evaluate both what is important
in the text as well as what parts of their performances may fit into the final product.
This process of evaluation is recursive in that Evaluation must happen continuously
throughout the assignment. Finally, Creativity is important to be able to
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appropriately transfer a written text to a new medium. This is accented by how the
students make their own projects unique and can be seen as a step by step creative
process.
This task is one that is specific to a literature based classroom but has the
opportunity to be expanded in its use to a variety of contexts. Specifically, after
students finish reading a certain text or story, they are asked to imagine a movie
about this story. They are then expected to plan out on a storyboard of how to shoot
the film. This storyboard allows for what might be too large of an initial task to be
broken down into smaller, more manageable pieces. This is followed by recording
and finally editing their project. Students need to explain their storyboards for final
approval before filming. Most students have access to a phone with a high quality
camera and can easily download editing software such as iMovie. The final product
is then viewed by their peers and evaluated by the instructor. A scoring rubric is
dependent on what the content, production and language goals are and will be
different for every context and situation.
Using Video to Reinterpret a Movie
The previous two suggestions fall under the category of formal assessment in
that their purpose is to provide the student with a definitive score based on a
specific rubric. The next example would not fall under this category and is instead
more of an informal assessment. This however could be changed to suit the need of
the instructor.
In this case, the students are asked to find a favorite clip from a movie by
searching for it on YouTube. After finding the clip, they are expected to first try to
transcribe the part and then if need be, find the script on the internet and confirm
what is said. It is important that the students do not use the YouTube subtitle
generator as it is rife with error. The instructor plays a key part in helping identify
words and demonstrate pronunciation. Finally, the students must add one new part
to the existing clip and perform it in front of the class. This can serve as an ice
breaker or be a part of a drama or film based course.
In regards to Bloom’s Taxonomy, this task is very clear. Students must
remember and understand the dialogue. They then need to analyze and apply their
own ideas to the task and finally create a unique version of the scene they have
chosen. Furthermore, they are constantly providing and receiving feedback
throughout the process. This task can be accomplished in one lesson for an informal
assessment or it could be assigned with specific goals for a more formal assessment.
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Conclusion and Suggestions
These tasks are not without their drawbacks. The first one being that because
the students must plan the course of the project and negotiate with each other, there
may be a risk of using their mother language too much. This can be ameliorated by
providing steps throughout the process, such as creating storyboards, or submitting
proposals. It is also beneficial to break down the process into smaller steps with
time limits. The second potential drawback can come if one or more students in the
group is unwilling to participate due to shyness or other affective traits. This is a
real concern but one that is common amongst all types of speaking tasks and
therefore must be approached case by case. The last potential drawback is that for
the instructor, the viewing of a large number of videos can be extremely time
consuming. For example, a 5 minute interview video that is produced by 100
students yield over 8 hours of time watched not including providing feedback or
calculating a final score. Therefore using these types of assessments should be done
with the number of total students doing the task in mind.
The previous three suggestions are just a few ways that students can
incorporate technology and specifically video into the classroom. Readily having
access to this type of technology in the classroom is therefore an asset that should
be exploited. The novelty of the tasks can provide the students with a new way to
approach language learning in the hope of increasing their motivation.
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